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INTRODUCTION

Teacher educators and student teachers generally agree that the most important experience in
the teacher education program is student teaching. and that the most important person in supervising
that experience is the cooperating teacher.

,Each year approximately 1.000 classroom teachers in Maryland who have never supervised a
student teacher nor completed a college course on the supervision of student teaching serve as
cooperating teachers for the first time in their careers. This guide is directed toward the very real,

ractical needs of these teachers who are usually anxious to provide an excellent experience for the
stu,lent teacher and are often perplexed about the many facets of supervising a student teacher.

, at.n;; to the teacher's need to improve his competencies to direct the learning program for the
stu.:err. t,?acher this booklet should also be useful in developing the competencies of the new,

teac.bei.

ater:a;s :1 auicio have been developed by teachers. supervisors, administrators, and
:rs:r1rt- w,t`) coilsicierable experience in supervision and student teaching, and they are

! ,1 Su wrie..ent to -Guidelines for Student Teaching' developed by the Maryland State
... , ;sarttt of Elucanoi in 1969. That pamphlet related to all personnel in student teaching whereas

originated with and grew out of the efforts of the Baltimore Area Committee on
Tk-acr,:r1g. focuses on the role of the cooperating teacher. Further. thio paper is designed to

: school systems and is not intended to supercede existing policies on student

efforts of the many teachers who contributed to this handbook and the critical
. . :.:i s,gg,_..st-Dhs o' L. 0. Andrews and Evelyn DiTosto.
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PREPARING K)IZ THE \ sta
STUDENT TEACHER'S ARRIVAL

woo

\.4. nen it r:as been verified by your principal that you will be working with a student teacher
st,jotint leac:ling term. you will want to take steps to establish an atmosphere in

1..e stt,idt.n: reacher can learn and grow professionally.

Prepare Your Class
A b t s.;....ssion .vith cour students will help them be prepared for the student teacher's

onc. of pri!"^..in. responsibilities is to these students. You should help them understand
t)erson is a teacher from the local college who will be working with the class for a certain

c' t-nie and who should be given as much respect as any other teacher in the building.
It : hat be necessary to emphasize that you are the experienced teacher and he is the learner;

A L'!. t,.er)flt? A more useful approach might be to emphasize the team teaching
o' +hitt' a new. maturing professional educator.

Make Notes for Your Early Conferences
Since tee student teacher in developing his specific teaching activities, you

ACN 0.th h!rn and discover his strengths. interests, and reeds. Both you and the student must
f st ,;nderstandinn of the way in which you view the role of the student teacher. He will

r' esponsibilities for significant portions of the learning program, the evaluation
.%07, .1nz; his authority in the classroom: you will be concerned about the students and

oocams as well as the student teacher.

to tst. t.ache.'s arrival, identify possible units of work for which he can assume
: tn..% kinds of planning activities which he can develop from the very beginning

'! .0 -!% :. ad. The student teacher will need a gradual induction into the program,
:,),111..--?ncing from the first day: he should know approximately when he will

4c .sirious facets of the program. These considerations will become increas-
-:.int as the student teaching term progresses. and the clearer your early thinking is about

r a 2 , t is that there will be success and satisfaction among all the participants
tea;:her. and you. the cooperating teacher. It is important that the student

"-- things as your working style. how you want the student to relate to you.
olanS handed in.

Consider the Parents
be ;n'ormed that a student teacher will he participating in the school's

, ;-.1 A nt,'.'-:,etter could accomplish the purpose of announcing the arrival of the
,..1',.rl'exing the value to the school program of having the student teacher,

temch,ng assistance
: 2:.o.!-ttmcher ratio

and offering innovative anproac.hes to the classes.

.1;-.--tutr,?d that parents understand the. student teaching aspects of a ti-acher
: T..- i.,r :erstandin:: co l!_:1 be .1 te:1: boon fOr pub!ic relations and the supporl



BEST COPY AVAILABLE

§tudy the Student Teacher's Background
The college should have provided you. either verbally or in writing, background information

i,,o!cates the kinds of skills and abilities the student teacher acquired through his college
if you have not been contacted by the week the student teacher is to arrive, request that

_ental person in your school system responsible for coordinating the student teaching
heeded information for you. It there is no such coordinator, call the college director

to.1.,hing for iss!stance.

t-,xarnino background data. try to learn something about the strengths and needs of the
Y.1,1 ask voursel'. What is a 00(i way. in view of this person's previous experience,

: :r,e student teaLner Liuicly and actively involved in the teaching program?" "Has he had
tt2,1Chlfic in chrirch programs'? . recreat.i ties? . . in summer

What can he do thc? first O.ty other than observe?-

should also obtain some information concerning the co: for the student
orN;r,irn. Man. .:-.alleges have handbooks available fo: . e you xe the

ill have prima, responsibility for directing the day-to-di y ,ivects of the college's
!.. b!ocra!n 'or this student, you need to have a good understanding of what you are

: -...te I t..) The co:lege coordinator can supply invaluable assistance in this area. You
rt.'t) to cal; up on him for guidance as needed. Possibly you have already been included in

.1 sponsored by the college to give the college and the public schools an opportunity to
.. . the 'or student teaching. In this event. you should already know what is expected.

Collect Materials
tho:1-t to ,,o,.r school building, the school schedule, and school and classroom

. -nembor that the student teacher will need to be oriented to these facets of school life
,n.! nature. to you. If your building is very large, a school map may be

- 'c.): R,hod,i',.- is somewhat diff:;:ult to understand, have one within easy access and be
in its inticacies Having such a folder of items available when the student arrives
1,31and that you have been.anticipating his arrival and will make him feel that this is

.1 1 place to work.

! -A1:1 need a place in the classroom which is his to keep his books,
rritorkos. If it is at all possible, provide a desk. If not, clear a desk

hm. If VOLI have an office, share this with him and invite him to use the
: : .!' : ; r;.7.1ration of '0,1c:hind materials. Audiovisual equipment. school supplies, and

r eq:iipment should be as a.allahle to the student teacher as they are to you..: :)! 2;,?Ictions halo thc: student teacher understand these. but be sure that he
tools Aflif;r1 your teachinl and which can make student

in: .isi'natn ,;>,r-once for him.
, arrr,-c, H to0 du C4i, and tilt better you are prepared---

7 "' : ha nlore \A ill be :101.2 to :WCOMpl;Sl. For the cooperating teacher
. 1,me enr,:r9y to a student teat:her. tne orator reward is seeing that. educ.itor. The !*710r..? St)t':-.1fIC your panning for the student

1'., this rewir,.:.
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Each student teacher should be given the opportunity to visit with his prospective cooperating
teacher prior to the beginning day of student teaching. Both student and teacher will thus havean
opportunity to learn about each other and to complete a preliminary orientation that will make the
first days, mutually successful.

The feasibility of implementing the suggested activities that follow will vary. However, it is hoped
that during the initial visit many of the topics will be approached, and that most of them will be
completed by the end of the student teacher's first week in the school. Other topics will be added
vieh!?n tneir needs become evident in a particular situation.

does the student teacher expect of himself?
\.`,:nat does the college expect of the student teacher?

:3. What do you expect of the student teacher?
-t. What must the student teacher expect of the students he is teaching?
5. What does the school expect of the student teacher?
6. What can the student teacher expect of the school?
7. What is expected of the other faculty members in the school to make the student teacher

feel welcome?

Administrators. auxiliary personnel, and people in special areas may be helpful in orienting him
to various aspects of the school program. For example, the principal may give an overview of his role
and administrative policies; media center personnel may wish to discuss their roles and services;
a student may be asked to give a guided tour of the school.

Since the above discussions can be lengthy, it is recommended that summary information be
given during the initial vi. it and intricate details filled in appropriately during the student
teacher'l stay.

Attendance expectations should be made clear from the beginning. Usually, the student teacher
should follow the same attendance policy as the faculty, and the cooperating teacher should view this
aspect of me orientation as very important. Further, the student teacher should understand the
acceptable procedure for notifying appropriate personnel of absence.

If students are assigned to -centers" or if several students are placed in the same school,
arrangc..ments may be made to set aside the same period of time (a seminar session) when all persons
in,,ol,ed can participate in private sessions. small groups. and large groups.

- t t.".,

. .
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DUMPING ACTIVITIES TO HELP THE
STUDCIIT TEACHER Beall TEACHING
DEVELOPING ACTIVITIES TO HELP THE STUDENT TEACHER BEGIN TEACHING

Prior to accepting responsibility for teaching an entire class, the student teacher can engage in
a number of other kinds of activities. The selection of activities by the cooperating teacher and the
student teacher should be based on an analysis of the student teacher's background, which should
help identify the most beneficial activities for the student teacher.

It is important that a balance between the type and duration of the activities be achieved. and it
is necessary for the cooperating teacher to assess the complexity of the possible activities and- !`,T''',' according to tne student teacher's readiness to participate in them.

1. 0 An..trews nas conceptualized a ( ?'art for assisting the cooperating teacher in the gradual
of the :,tudent teacher into in-denth teaching.

The Andrews' Model

Routine

Assisting

Bit Teaching

Gradual Induction

Full Teaching

Wide Observation

Sustained Teaching

Initial Teaching

Gradual induction Student Teaching is an intensely personal. emotional experience. and ;',t1;11,:nts
ha.e the widest variations in their readiness to meet the demands made of them. Each stud,nt
teacher Should be directed through a planned sequence of increasingly responsible induction
art--t:es. constantly adapted to his needs and demonstrated competence Three distinct types can
t.;.% .,is;,(1 concurrently: (11 assuming routine. non-instructional activities from the first day; (2) asF,Istind

in the widest variety of teaching activities both in and out of class:: (31 and participati-
r!anned brief -bit- teaching activities of an increasingly complex and demanding nahrr,

Initial teaching As soon as readiness is judged adequate, the student teacher is carefully di,
c.e- some continuing, responsible, Lull -time teaching. but with detailed piann.nri and
cooperati,e evaluation.

A partnership in teaching and learning Each student teacher should experience som tx!cn
r-- 3;tern.lt ) full-responsibility tea;.hing with the regular teacher and. where a;,aila;,!,
=r0ehce in mort? formally conceived team teaching. Through dernonstrat:ng increasing ;r,..

com:20tenC.e. each student teacht2r earns the right to exercise greater iridependem.,
an;l:Je,Hsion ma';ing.
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Broadened opportunities for observation -- After initial teaching and the first stages of sustained
each student teacher should be directed in the broadest range of professional observations

.r too ;.uticipation experiences throughout the school and community.

Professional evaluation --- From the very beginning, student teachers should experience a coopera-
t.... -;;ion<il p,dcess 0' evaluation. designed to promote their well-rounded professional and

1o-Ath and especially their growth in self-evaluation.

op!ectives are to heighten the student's perceptions of teaching and to
.it;-!it,, to worK ettectRely with children, the traditional practice of increasing the student's

; : 1. .s ted,:hing the entire day may not be the best. Often, a program which inter-
obserItions throughout the student teaching experience will more likely increase

. !, ;-.'ertion:; and sKills than will increased participation alone.

,asis sou:d Le placed on individualizing the student teaching program so that it is
to ih,d;dual needs of the student Leacher.

PLANNING F.OR TEACHING" teachr prebarieq for his first experience before a class is often apprehensive about
v. nutter as well as his ability to interest students and establish good

The ,,rity of a carefully developed lesson plan will do much to allay these

to the student teacher that good planning is perhaps the most important
teachinc; Pupils will be observing the student teacher very carefully to

;s.r no! he -Knows what he's doing." It is important for the student teacher to know
v-. .% to ::o at any time for this knowledge makes the student teacher more secure.

*. :!. -1 to the students. and the basis for an effective teaching-learning situation

can begin, several factors must be considered:

A. Building background builds confidence!
. ! ' ! have sufficient time to read and review the texts and other

it `or the units under consideration.

B Knowing the students is essential for planning!
' ' records and make some personal contacts with the! - t.,r int;:.rests. and backgow1dS.

C. Thinking through the plan is a must!
the students and the possible content. the student teacher learns to

1 appropriate content, to evaluate possible procedures, and to make
the activities or procedures that will be most effective with particular

r.

o he is ready to tackle a long range plan.

thr, student teacher should begin to develop daily lesson plans which
.. r!.iy; before they are to be taught. so that discussions can be held with
.1- I pians rpvised accordingly. Since the cooperating teacher is

: it tiiiws pace in the classroom. it is suggested that no student teacher
r :an has been read and approved by the cooperating
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The daily lesson plans should be of sufficient detail to allow the cooperating teacher to evaluate
them and to allow the student teacher to use them with confidence.

Although there is no single lesson plan format that must be followed, a good lesson plan should
include. at least, the following areas:

1. Objectives These should be clearly stated. in behavioral terms, if applicable.
c Materials A list of the specific materials needed in the lesson should be included.
3. Procedures The body of the lesson contains the motivation and the specific sequence of

activities that will be employed in the lesson. The amount of detail required by the cooper-
ating teacher will be determined by the individual needs and strengths of the student teacher.

4. Evaluation An assessment of student progress which tests whether or not the objectives
of the lesson have been met is needed. In addition, how does the student teacher assess
himself in relation to the accomplishment? How perceptive is the student teacher in this
assessment?

It must be emphasized that each plan devised must be flexible enough to meet changes that
inevitably occur in lessons. Student teachers should be encouraged to anticipate potential difficulties
in the teaching strategy and be prepared to handle any difficulties that may occur. This will reduce
the need for change in the lesson.

The importance of the planning both long-range and daily cannot be over emphasized.
The first long-range plans and the first several weeks of daily plans should result from the sharing of
ideas by the student and the cooperating teacher, and the written plans should be examined with
particular care by the cooperating teacher. This procedure will set a pattern which can be altered as
the student's plans improve and as he achieves greater independence in his planning.

Most students profit greatly from detailed lesson plans at first: but they need help in making
steady progress toward a type of planning which they can carry on as a full-time beginning teacher in
a self-contained classroom with eight or more preparations or with as many as six secondary classes
and five preparations.

In summary. it mpst be stated again that planning is a very important key to success in teaching.
Careful planning of.lifnat is to be taught and how the teacher will attempt to bring about results is a
daily occtirre.nce for the teacher and should be a part of the student teachers routine.

CONF-CRRING WITH THE STUDENT TEACHER
The conference with the student tear provides an opportunity to relate to the teaching-

10:1rnin":, :-..tuat:Jn and fOr the cooperating teacher to give some highly individualized instruction.
ihr:Dr1h tr.esc1 Cl!SC:USS;Or1S, the student teacher can focus upon an analysis of his teaching and
imbrO h.s comeetencies

Cons d.-,rind the state of research on teaching which now rrovides many ob!ective s,,isterris for
t;.'ach;ng and the students need to develop vaia:0,1e skills throughout his career, the

crov-...f.%F-i unique opportunity The student is riot best served by constantly focusing on
;e-_It:ze and (.;;Jb!eCtiv0 comments about the loSSOrl hi(j'. was rt;Cently observed. Rather

vk,: .;.en hHp by the i:ooperi4ting t.,i:h,r who ;ffit!trptS to relate to the.;! trihing riot the cv,riphe,a1 ones cuch arpt..v.incf,. hc!.qht of the sh:ides.
rs.!

1'.',"4401)
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McGeo,:h and Lindsey emphasize the need to give the conference direction:

The individualized teaching which takes place in the supervisory conference tends to rely
upon giving general. rather than specific, help and upon the subjective, rather than the
objective. analysis of performance by student teachers. Emphasis tends to be upon emotional
climate in the classroom, on rapport between pupils and student teachers, and on personality
factors. Desirable as these emphasei are, they have often been disprovrtionate in relation
to other dimensions of the teaching-learning situation.

The objective is.to give the student the tools he will need to make him a critical analyst of
teaching. with a view toward trying to determine what is effective teaching.

Be ;lack's, studies of The Language of the Classroom," G.alloway's3 work in non-verbal
communication, and Flanders, system of analyzing verbal interaction may be useful.

Where a specific aspect of teaching is chosen as the focus, the conference can be a valuable
too; for gathering data, analyzing that information, and planning strategies for the next teaching
episode.

The Successful Conference

A skillfully conducted conference will help the student teacher see purpose and direction in his
performance, Kno4 his strengths and the skills he should develop, and find better ways of teaching,

Bebb. Low, and Waterman point out that not all conferences achieve these objectives:

A poorly conducted conference may leave the student teacher bewildered, resentful, with
self - confidence impaired. and still without definite plans for change.... A supervisor may
a,oici situations requiring direct analysis or advice, thus depriving both himself and the student
teacher of a valuable learning experience.'

A pleasant and productive conference has five essential aspects.
1 Appropriate preparation is needed for an effective conference. The time, place, and subject

matter of the conference should be important aspects of the plan.
2 The conference must begin on a positive note to be successful. It can get to sensitive items

without being disagreeable.
3. Good human relations must be conducted throughout the conference. Recognition of the

students feelings, his need for help, and his need to be successful are important aspects of
a successful conference.
The conference should focus on one or two important items. If the conference focuses on too
many items, the student may feel frustrated.

5 A successful conference must end with some definite plan of action.

One guiding principle should be that cooperating teachers should not do all the talking during
the con'erence It should not, in effect, simply be an exposition by the cooperating teacher to the
st:lent teacr. Effective conferences involve a mutual exchange of ideas and a discussion of points
by aH concerned. Here good listening skills can be developed.

, 1.- . .i-! !he An ... To (il
f.; A , ,(.! Tt.1: p f3.1

!.1. .1Cfr;:'N Pu.n!., for

; "' .
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Who" there e been continuous dia!qque and evaluation, the final conference and the
. e..ilu,ition sheets should not De too difficult. The cooperating teacher has a record
: l .1. t . thk) confelence notes. is familiar with both negative and positive aspects of the

-; o' .i.npro,ements that should be made There should be some input into this
student teacher. Alf of the items on the final evaluation should have been

st.:cteht teaching uoriod. This is not a time 'or surprises. Following the
the stu.kint teacher should read and sign the evaluation.

c:on,e.renc..e can also provide considerable satisfaction to the cooperating
i , , ;,tels crtre!,,':,,- to the 'views of his maturing colleaguo.. tries to understand new ideas

an:1 accents some of the student teacher's views of the cooperating teacher's
tht! conference can be wry rewarding.

RELATING TO THE COLLEGE
AND THE COLLEGE SUPERVISOR
The Role of the College Supervisor

7". FOr of student .teachind has the resnonSioHity fair coordinating the resources- !"% :,..hoolS for tt'aiThOr Hi.3 IS the ;ink between the college and

t.h' teachers in Sf:,Oral different schools and
1.1 in re:at:Oh to t'-e an notds of both the student teachers and

-.2 t.':1 :'' ''s v's.Orh; P-1; ''rent is essential for to
c)r,pqrArn no nrnry1t'n.f:,ItiL'h!-; for the placement of student

h:s of the !,.; L it; :

. We'kS \01,'!!' n-.4, he has the added rest)onsi-
-:-- ; ; msponsibility. his duties. and

h,rh o' ht. r.,mr, 4?"-r11 the c.ollt?ge. Such oriorThi-
"- : :- ''of" ,nto lon(;-term insor\oce

A 1!. to both ! n

; i. 1:
! ; :

ti.. ,

. ,
i . 1 !.

)r)

mt. ',!"
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ASSESSING THE STUDENT TEACHER'S
GROWTH

Assessing a student teacher's competencies for teaching is an'ongoing process. F -1r the
s:Iper), sing teacher who must offer objective and critical analyses of teaching as a means of helping
the teacher to grow assessment is not an easy task. A systematic study of teaching by the supervising
tea-.-her entails a number of skills. One of these skills is the collection and interpretation of data

s,stematic obse.ations of the student teacher. Once the data are collected. the super-
1;nares th,s info' illation with the student teacher and analyzes his behavior m order to affect a

change In the student teacher's performance.

Systematic analysis of collected data in teaching, according to Berman and Usery, moves one
aspect of supervision from -1 think" to This is what happened -6 There has been a proliferation of
i-struments for quantifying e%,ents observed in a classroom instructional setting. The anthology.
'f.'rs.,rs tor Sehaoor.' contains 92 observational systems. Of these. 76 have been used for observation

s,.:hc,ols or sc.hool-iike settings.

Therefore. the purpose intended in this section on assessment is to make the cooperating
teacher aware of several common observational instruments used in Maryland colleges and
e- ti''Ltinere It .s hoped that those colleges desiring these systems for their student teachers will also
p!an to develop the cooperating teacher's skill to use them.

Assessment Through Classroom Observational Systems
Se'.eral obser..ational systems are described below which can assist the cooperating teacher in
zing teaching Specific tools related to these systems are found in Appendix B.

The Aschner-Gallagher Scale, has been developed to categorize intellectual levels.of classroom
gs;estions. The categories are cognitive memory. convergent thinking, evaluative thinking, and
id:).ergt--)nt thinking. Using this category system in observing segments of teaching can reveal low or

que.st,oning skills which result in either low or higher order thinking of children. The first
y of cognitive memory represents simple reproduction of facts. recall. etc., to evaluative

which deals with matters of judgment, value, and choice.

Pie Aschner-Gallagher Scale for Classroom Questions is not difficult to use or interpret. A knowl-
ei.1.2,e B'oom's Taxonomy of Educational Objectives: Cognitive Domain clarifies the concepts. A self-
.:::tu...: ch! modulo on B;oom's materials is available in the Maryland State Department of Education.

Brown et al Taxonomy of Cognitive Behavior" is an observational system designed to measure the
of both students and teachers. it is a system of items organized in a somewhat

1 ro'n the mope simple to the more complex cognitive activities. The Taxonomy of
B' 'a. TOBI L:reciSely defines and measures the aliewtion that teachers emphasize the

in`C!rat,on ani,.; neglect the development o' cognitive proes needed in dealing
A.!11

to u,le the TC 9 Video tape Si'.1.;.0.: 1 for training purposes.

. .

11

: :s r r's, A.

!



BEST COPY AviaLABLE

Flanders hai; 'ound Chit two-thi!ii of classroom interaction is talking. Two-thirds of the talking is
; the te.hher In addition about two-thirds of this Salk is direct (teacher behavior which

s 'ree,Ionti. The F',1'7L:ers. Interaction Aridly s's Scale IS a technique for observing class-
'classroom using a system of ten categories. Within the ten categories.

talk an student talk are Otier..t2(.1. Teacher talk is also categorized as direct and indirect.

Trainih) ;n the use of the instrument is necessary SeltInstructional modules have been
,!,-,,,!optid 'Jr indh,iduai training.

Galloway's Analysis of Non-Verbal Communication deals with two categories for non-verbal
to 'water describe each category of the Flanders. System of Verbal Interaction. With

!ion of F lance's fifst category. there is one non verbal category to be used when the
e!.Jiiages interaction and one non-verbal category for use when the teacher

s system does not attempt to cover all of the kinds of non-verbal communication given
*. t).,:t it does give very useful information in several important areas.

Medley and Mitzel The OSCAR (Observation Schedule and Record)" is an instrument devised to
. : : 1.1ta ec,arding behaviors of beginning teachers. This scale permits the recording

::!-!cant aspects of what goes on in the classroom as possible. The categories are
ih.,;'.u-''. oral materials. and teacher behavior which are subcategorized into five areas.

T"1 " is nect?ssary to use the cAR scale.

Ober The Reciprocal Category System (RCS) is an outgrowth and modification of the Flanders
Ana:ysis S%stern of Verbal Behavior The RCS consists of nine verbal categories each of

assi..riod to either teacher or student talk, and a single category reserved for silence or- T. PCS .:.eta ,-ac reveal the extent of Teacher Talk. Teacher-Student Talk. Student-
Tak ahiStsp.Iont-to-Student Talk.

.7. !".11;-,13r,:cs of interaction analysis are simple and not difficult to master with training

scales described here are but a small sampling of ways which have been
t ,aching Additional systems can be found in Mirrors for Behavior's and

:" :.1`..--cattoris on teacher education and educational research.

ted and categories from the various systems can be useful in providing a focus
4,)! :-.;athir!ni-3 arid interproing data concerning the teaching performance of

:



Other Assessment Techniques
0 . 1I n rif..)rrn.l: throulh rh'c ists civied by the cooperating teachers

.. at Th!! a:f,o tare eaf,setto is another impo. ant tool for recording teaching
: peer ,In.11:;IS or student teacher-Looperating teacher analysis. The audio

on cl,r..yoom inte;rActiOn, principles in teaching content. etc. Video taping can
.):0 LI:t nJn:-.erbal and ..erbal communication and other specific teaching skills.

A s.,t-,at!c appoach to studying the student teacher's experience gives a more accurate
.1 fnai e SI I,It on or rovort submitted tof the cooperating teacher. The final written report

: ariet.- o" ways However. the'significance of recounting strengths and
ha.e been studied daiiy throughout the student teaching experience will

th,N pespe,:ti,0 of the final report. Whatever its form, this statement becomes a part of
HasS permanent records and is viewed by future employers as they evaluate a

1: School system personnel offices have revealed that this report is very important
ci not tnat office accepts or rejects prospective candidates for teaching positions.

. if, 3 -,arit,t a` techniques should be used to assess the student teacher's performance
;f1 'i Ci,1SSrO0m.

BEST COPY K::'101111

RESOLVING PROBLCMS
b..sst efforts of all, special problems will arise which cause anxiety for you or for

t-! .1.1 threaten the success of the student teacher's program. When suc..,f1
seek assistance from school or college staff members who can share- 0".2r oss:)k., solutions:

' - rt fli's to report to the assignment. contact the member of the school
;J..) .t3'. Stu-t..'nt to you. That person will then contact the college.

:,n' .:-)r,s.stently late or absent, inform both your principal and the college super-
. ! 7 !h ;?-..1 student teacher.

coOneratinq teacher and student is incompatible or seems to warrant
discuss the matter With principal. with the college supervisor.

:.u;)erv.sor or other staff member responsible for the assignment.

.1. sos lo(-al school po:cv and procedures and college policies. inform
: 1- (...")ht:Ir.s.S he c!.'orns necessary.' :'',%n c;();,.'i.t!!rs.1 Ha:.:., f;urr,rvi:,,.Or tH, M,Itit!r

: !" fr ent tiuc:ning ussiwYrtnts.

:.

t.; ro,r;;()nr: to
" !!%:-

.. ! '..,"" .1" %.

! .
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ROLE RELATIONSHIPS
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Ear COPY AMIABLE
A SUGGESTED DIVISION OF THE RESPONSIBILITY BETWEEN THE
COLLEGE SUPERVISOR (CS) AND THE COOPERATING TEACHER (CT)
FOR SUPERVISING A STUDENT TEACHER (ST)*

College Supervisor's
Responsibility

Placement:

Proposes the best possible
placement for a given ST.

Information exchange:
Provides CT with broad
dimensions of ST's experi-
ence. professional and
personal data. summary of
col'ege orogram. and proper
channels to contact college.

Initial period:
Chu Ks tr 31c'd-.,17y
olace^1.-.nt A,th ST and CT.
anti hp CT set up a
desiraole '0:3!1 for act".itles
`Or each ST.

Observation:
Visits t'-o
an:t `,..iunt con-
ta-t CT ST.

Conferences:
an..!

-:;) ear on Or
o" Cor"-rs Alth ST
6 ..it: D^

.1- 1 -,,

Joint
Responsibility

Principal confers with CS. CT,
or both on placement

ST gives such information as
schedule, address and tele-
phone number to both CT
and ST.

Participates in two-way or
three-way planning confer-
ences.

Observes the ST at work.

Either or both CT and ST
hold informAl and arranood
conferences with ST.

15

Cooperating Tcacher's
Responsibility

Gives approval or disapproval
of the request for the assign-
ment of an ST as desirable or
undesirable for that student
at that time.

Treats information on ST
confidentially. Shares per-
sonal interests and prefer-
ences with ST.

Helps the ST feel accepted
and wanted, and directs a
carefully planned program of
increasingly responsible
induction activities.

In a team relationship, CT
remains with ST approxi-
mately 80 percent of the time
with planned absence to pro-
mote ST independence.

Continues daily informal con-
ferences for planning and
evaluation. plus frequent
scheduled conferences. Calls
on CS for suggestions and
assistance.

E 10 !!....; 11( ::'
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A SUGGESTED DIVISION OF THE RESPONSIBILITY BETWEEN THE

COLLEGE SUPERVISOR (CS) AND THE COOPERATING TEACHER (CT)

FOR SUPERVISING A STUDENT TEACHER (ST) (Cont'd.)

OW COPY AVAILABLE

College Supervisor's
Responsibility

ST Relationships:
ST ro..z,lt, any rrob-

Vr.g '01,itiOnSh!PS with all
persons in,.orved Helps ST

Lli`fer...n,-:es In
;,-.:1:ssoz,hy between -hool

Codez.4.?_

Inadequate ST:
evith

T on soriouS rroblom-;
40' the,

rr-$;.1. 1 o' ST .fir r ,;:Jch
it= 13(10

Evaluation:
es!,rnatO 0' ST S
'crn ."ports of CT

.1-t Cothors
r.yr partit2s

On a
.110 n. ',..00rts it to

final
::::rl'erc:Ince with

ST'.',s
t 3" 1" !"e o'a:o'nert office).

Joint
Responsibility

Help ST solve some of his
own professional and relatk.;.,,
personal problems.

Keeps the channels of com
munication open both ways.
Both CT and ST protect the
Pest interest of the pupils.

Carries on a continuous pro-
gram of evaluation of the
STs progress and the effec-
tiveness of his planning jointly
with him. including three-way
conferences Helps ST
develop self-evaluation.

Cooperating Teacher's
Responsibility

a

sT
!co orofess,ondi

d Chq.M.`; to be SUR;
ST operates within official
school policies.

Keeps the CS and principal
informed of ST's deficiencies.
Teaches temporarily while
case is studied, and ST ob-
serves CT and other teachers.

Gathers data for the CS to be
used in the final evaluation
of the ST. Holds informal mid-
term stock-taking conference.
and informal final conference
directed toward adjustment
in a regular teaching position.
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THE ASCHNER GALLAGHER SYSTEM'
BEST COPY Ai'illIABLE

(7,'.;.`1!:,t-..-rnerli.,-Nry Anything .hich can b.... What's 3 6?
the memory 1)ank. 'hen did Columbus sail for America?

-;0^, A d.,,..st,ch whose single right
ro!,- th,.. application

"

.' - More than on acceptable answer
Th.) stlident pt2rmitted to

or to create.
ri.

What's 436 2 1 ?

What 3 to base 2?

Whit is 10 to three other bases')
What might have been some effects on the

...ourse of history if Columbus had not lived?

4 E.. ef relevant criteria. Is 10 the best base for a number system?
as us.:f...iiness desirabi;itN,. social con- How do you evaluate the effects of Columbus's

irn2lied. then the criteria is vOyage?
to the isst..e

Your Instructions:

in Srl".1 grouos and generate examples of questions which might be asked
If you can. formulate (IL estions in different subject matters which

.;ht. ". Tade levels, and perhaps en examples in which the same general
top A,'.h by a question at each cognitive



BROWN ET AL TAXONOMY OF COGNITIVE BEHAVIOR'

Florida Taxonomy of Cognitive Behavior
TOT

T" P* TIP T/P T/P T/P T/P 1,10 KNOWLEDGE OF SPECIFICS

BEST COPY Arl ABLE

a

r 4

le
1. HO:WS

.3. fq.'S soinothar.:; t..,y

pc;fiiies

h. G.,. es

6 Tons

1.20 KNOWLEDGE OF WAYS AND MEANS OF DEALING WMi SPECIFICS

.

8 C.,,!es ,i,:e

.4

.4

c1 CO: 11 St11'e,r6

1 sors -."

11 Citt's

cioss sN,s'..rn or '..6i" !.c,!

13 Virios .k.h.t! '11 16).6,.:61

1.30 KNOWLEDGE OF UNIVERSALS AND ABSTRACTIONS

.4

,4

4

4 S',.1.0S (10;1t?l:1.1,7P:1 (..)11COr t 1(it'3

COS .1 or,rcirle th)ry
0 T.- :s :6-.1 1.1..' .)r t:716::(-1.-

i-1., !"S 11.1".t .` ;6 I1 , 11",'

2.00 TRANSLATION

r P.

r
.

1r.3 R,",5116e'S :11 .6.11 .1. )115 6'1E"S

rl t-7 .t's CC",:r01.1 "'x :2` ...?

11-.1,11 ,1,:11:1!)h C fil.,114,crP1 11 -.61

M

.2.3 ; :' i

1:00 INTERPRETATION

.4

4

C.', 5 II, ""

....s !'' , "-

t
la C "

.1 ! !



BEST COPY AVAILABLE

BROWN ET. AL. (CONT'D) Florida Taxonomy of Cognitive Behavior

7 P TIP TIP T/P T/P T/P14.00 APPLICATION

4-
,

1.11111,

30. Applies previous learning to new situation
- - - . - _

31. Applies principle to new situation

32 Applies abstract knowledge in a practical situation

33. Identifies. selects, and carries out process

5.00 ANALYSIS

.

. ..:

,

.. .

.4

..

. ..r

4

.. 4 .4 .4

r -. .4 .-4

.. r .4 .4

34. Distinguishes fact from opinion

35. Distinguishes fact from hypothesis

36. Distinguishes conclusion from statements which
supoort it

. ,

Points out unstated assumption

,..

4 1
s

Shows interaction or relation of elements
..._._..

Points out particulars to justity conclusion

Checks hypothesis with given information

Distinguishes relavent from irrelavent statements-
42. Detects error thinking- - ., ., .4 '. t

43.. Infers purpose. point of view, thoughts, feelings

in

-4

t
- _ -

L
44. Recognizes bias or propaganda

6.00 SYNTHESIS (Creativity)
.1

- 45. Reorganizes ideas. materials. process
.- - .- .4 ..*-- . ____ -. ..._

46. Produces un:que communication, divergent idea.. - .4 .4 ,,t - ___ _ . ._ .

4 7 . Produces a plan. proposed set of operations- . _, .4
..,A

. _
.°. 48. Designs an apparatus. . .4 ..4. It

.4

VV-

4.

49 Designs a structure
_ .

50 Devises scheme for classifyirg information

51. Formulates hypothesis. intelligent guess

52. Makes deductions from abstract symbols, propositions
_.....___

53. Draws inductive generalization from specifics

7.00 EVALUATION

54. Evaluates something from -widence

55 Evatuated.something from criteria
1

T- tt,,-ichor P-pupil

1?
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FLANDERS' INTERACTION ANALYSIS SCALE' BEST CO?( IWRIUME

1. Accents Feeling: accepts and clarifies the feeling tone of the students in a non-
threatening manner. Feelings may be positive or negative. Predicting or recalling
feelings are included.

2: Praises qr Encourages: praises or encourages student action or behavior. Jokes
that release tension, not at the expense of another individual, nodding head or
saying "um hm" or "go on" are included,

3. Accepts or Uses Ideas of Student: clarifying. building, or developing ideas or
suggestions by a student. As teacher brings more of his ideas into play, shift to
category five.

4. Asks Question: asking a question about content or procedure with the intent that a
student answer.

Lecturing: giving facts or opinions about content or procedure: expressing his own
ideas. asking rhetorical questions.

6 Ck.inq Direction. directions. commands. or orders to which a student is expected
to comply.

1 . Criticizing or Justifying Authority: statements intended to change student behavior
from non -accept to acceptable pattern: bawling someone out; stating why the
teacher is (Ioing; extreme self-reference.

8. Student Talk Response: talk by students in response to teacher. Teacher initiates
the contact or solicits student statement.

9. Student Talk Initiation: talk by students which they initiate. If "calling on"
student is only to indicate who may talk next. observer must decide whether student
wanted to talk. If he did. use this category.

10. S.',-,.rce or Confusion- pauses. short periods of silence and periods of confusion
n A comrYunication cannot he understood by the observer.

p 4 4

20



GALLOWAY'S ANALYSIS OF NONVERBAL COMMUNICATION'

U

BEST CO r.'ll'ilLABLE

Summary of Categories for Interaction Analysis Using Nonverbal Categories

Verbal (Flanders)

1 ACCEPTS FEELING

PRAISES OR
ENCOURAGE:1

QUESTIONS

LEO', URE:.-;

....Ng-SECTIONS

:z-r TALY
RE:-.PCf\i'SE

'ENT TALK-
T;ATION

Nonverbal (Galloway)

Encouraging

CONGRUENT: nonverbal
cues re,nforce and further
clarify the credibility of a
Nit?! 1:31 message.

I IMPLEMENT implementa- ! 13
the te.icher

,,5t'S S!',:jeflt's idea
t' CISit.4S,S!nCt It re-
4.tct:rg ,.!) it. or turning it
tQ tht_ class for cons.deration.:

4. PERSONAL lace-to-iace 14.
concrontation.

5. RESPONSIVE: change in
teacher's pace or cFrection
cst talk in response to student
behavior bored. disin-
terested. or inattentive.

6 iNVOLVE: students are in-
%.,)'..ed in a clarification or
:,.i.ntenance of learning
tasks.

Restricting

INCONGRUENT: contradic-
tion occurs between verbal
and nonverbal cues.

PERFUNCTORY: perfunctory
use occurs when the teacher
!Ilr,e1y- recognizes or ac-
kmv...-leclges student's idea by
autz)niatically repeating or
restating it.

IMPERSONAL' avoidance of
verbal interchange in which
mutual glances are
exchanged.

15. UNRESPONSIVE: inability ori
unwillingness to alter the
pace or direction of lecture
disregarding pupil cues.

16. DISMISS: teacher dismisses
or controls student behavior.

7 FIRM criticisms which oval- I 17

situat!en cleanly and
cr,sp:y ar,a clan 'y expecta-
t.ons for the s.tuat,on.

8. & 9. RECEPTIVE: involves
attitude of listening and in-
terest, facial :nvolvemeni,
an -A eye contact.

. HARSH: criticisms which are
hostile. severe. and often
denote aggressive or de-
fensive behavior.

18. & 19.INA TTENTIVE: involves

10 COMFORT s!lences charac- 20.
trmzed by times of reflection.
tno::ght. or work.

a laCk of attending eye con-
tact and teacher travel or
movement.

DISTRESS: instances of em- I

barrassment or tension-filled
moments, usually reflecting
disorganization and
disorientation.



E,s7 COPY MILABLE
OBER THE RECIPROCAL CATEGORY SYSTEM (RCS)'

B

Category Number
Assigned to Party 1

Category Number
Description of Verbal Behavior Assigned to Party 2 b

1 4RMS" INFORMALIZES) THE CLIMATE: Tends to open up and/or eliminate the tension 11

of the situation. praises or encourages the action. behavior. comments, ideas, and/or
contributions of another: jokes that release tension not at the expense of others: accepts
and clarifies the feeling tone of another in a friendly manner (feelings may be positive or
negative; predicting or recalling the feelings of another are included).

2 ACCEPTS. Accepts the action. behavior. comments. ideas. and/or contributions of another; 12
positive reinforcement of these.

3 AMPLIFIES THE CONTRIBUTIONS OF ANOTHER: Asks for clarification of. builds on, 13
..Ind or develops the action. behavior, comments. ideas and/or contributions of another.

4 FL/C/TS: Asks a question or requests information about the content subject, or procedure 14
.ce:ng considered with the intent that another should answer (respond).

5 RESPONDS. Gees direct answer or response to questions or requests for information that 15
are initiated by another: includes answers to one's own questions.

6 INITIATES.. Presents facts. information. and.'or opinion concerning the content, subject. or 16
procedures being considered that are self-initiated: expresses one's own ideas; lectures
(includes rhetorical questions not intended to be answered).

7 DIRECTS. Gives directions, instructions. order, and/or assignments to which another is 17
expected to comply.

8 CORRECTS. Tells another that his answer or behqvior is inappropriate or incorrect. 18

9 -COOLS" ( FORMALIZES) THE CLIMATE: Makes statements intended to modify the behavior 19
of another from an inappropriate to an 3ppropriate pattern: may tend to create a certain
amount of tension (i.e . bawling out someone. exercising authority in order to gain or maintain
control of the situation. rejecting or criticizing the opinion or judgMent of another).

10 SILENCE OR CONFUSION. Pauses. short perods of silence, and periods of confusion in 10
wrils-:n communication cannot be understood by the observer.

.^Is 1 Arer u:%rd !",`'''E'rr!
CAT 1.". t. : T.O.PC 12. -'.T'

p 1.

1,.;?1,112.*

. -e-A

L.11eL



OBSERVATION SCHEDULE AND RECORD (OSCAR)' BEST COPY P'''',LABLE

The OScAR is both a method of observing and a method of recording classroom behavior.

An oversimplification of the OScAR symbols is given below in order to give some idea of the
OSCAR Scale. Complete descriptions are found in the footnoted article or from the Maryland State
Department of Education.

1. TM Time
No. of P Number of pupils

2. Groups A. B, C, and D deal with such items
Al Teacher works with individual pupil
A2 Teacher works with small group

AS Teacher ignores pupil's question

B1 Teacher lectures
B2 Teacher reads, tells story

Cl Teacher works at desk
C2 Teacher cleans, decorates room

C5 Teacher leaves. enters room

DI Pups! reads. studies at seat
D2 Pupil writes, manipulates at seat

D9 Pupil puts hand on head, etc.

3. Group E relates to pupil-to-pupil activity

4. Group F relates to miscellaneous activities by the pupil

5. Group G relates to classroom organization (grouping)

6. Groups L-R relate to materials

7. Group S rtes to signs. such as teacher moves freely, pupils move freely. etc.

8. The bac side o' the card shows the time spent in the subject matter area.

' ." . : r ' ') "

73



OBSERVATION SCHEDULE AND RECORD
. (0ScAR)"

Try,

Groups A, 8, C
1 [

_WP.
s .. ._a..C.t

_
.._ D.

A1 I PT

Al T Wks W Ind P

A: T Acks W Sm Gp I !
1 HI :

. ... i -f-- -1P AnsA3 T Qu
. _ 1 1

A4 T Ars P Qu ----4-- -I -4

Ae T i..In P Q. i .

46 T ids Sng Ex. Gm 1

..
BJ .rp, -->/4NXI
Li' 7 Lzt!s:
E.? T Pis T:i St;
93 7 Tks To C!s
84 T ' !..:5 .1! 6d

6.--; r : !,.. s .V. P`.* p Cnt i

+- 1

t

I

Tot 1

Be -,. Drst's
S I Sre.s Fm. Sld. Ply s Rod

Pi. T PG: POr Bks.. . .........._ . _______

C,) l'
C 1 7 1AKS :1! Ds'c

.

-4-

....._........
C: 7 CI. Ocrts Rm

03 7 'v'ets Cr, Do 's Bd

04 T T.ks #.0 c,:sir

-25 7.L..,c E-t-s Rm

C-e:k

(Sns) I

4

V r

Groups D, E, F

, DO (PI

FD1 P Rd liStdysWt St
... _ .. ... . . ........._

D2 P Wrts,Mnps At St
rA

D-5--PDcrts- Fim-:iicl

D6 P Clns Rm. Bd
D7 P Rsts, Has Snk

D8 P Lvs. Entrs Rm
D9-P-Pts Hn.cls.On Hd. Etc

EO IPPI

El P Tks to Grp
.. _... ..... _. . ..____ .._.....

ri'11,01.

E2 P Flc.!s

rL3 F. Rpts. Gvs. Prp4:1- Tk

E4 P Rds Ald i I
4-"--- ***--- 1E5 P Dmstrs. Illus

.....__.. ........_______ ......

-- .
E6 P Gvs Skt

_+
, Ply

[- E7P Sngs, PI Instr
I-

1
E8 P Plys Gm 1

-------- ----+--- -----4
E9 P Interps _,

4.E10 P Lds Cls
FO (PM)

Fl P Iqn T Qu
F2 P Scfls. Fts

L - - ---
'-..F3 P Wsprs

F4 P Lqhs[...
F5 P Pss Ppr, Bks, MIk

.. _ ....._ .......
F6 P Tks to Vstr
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Tot r I III V Soc (Gpg) Adm I rill V fot.
F.'

; A - T
_ 4 - -

.

. . .

: t t

01 At 1st 1: CI in Op W T
02 At 1st 1: CI in Gp W. 0 T
G3 P to ':. CI in Op W T
G.t 4Pto1CIinGpW 0 T I

G5 P in Gp W T
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I
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BEST Cen rirM.ABLE

0ScAR (Cont'd.)

Iv L vi L Tot

, 1 r , .

H. Rep 11.71 12.PD
... .

_1

_ _i 13.R.
__ ....

. ___... .. _ .

Tot 11 IV VI

TI Rdg
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T4 Scc St
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..
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. . .
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.4

, n't er cr C. r. -,lertct to be pup:I supportvel nbwr ved.
0 9-10 '" Y l'-rrer.ts t.111;ed that were c1.1'.-s.tic_i eApressing praise approv,11 etc.
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;

'-e dorr,ptir-n of this ,err .1v
...- c! !er'r's il! tnci

;, th e.0 v.e,e od (-WI( .11 of

C::!. ,:...k.r411'.° t: .1 ! ekn!;;!ed.
r. 'or .1' 1:1 t

25

or t.e.iit'tnq



BIBLIOGRAPHY
root 01%1 r.

Cie4Y1

Andrev.s. L. 0, Student Teaching. New York: Center for Applied Research in Education, 1964.

t.3errue. V4,1; lam A. Supervising Clinical Experiences in the Classroom. New York: Harper and
RON. 1972.

E3riggs. Kenneth. Teaching in the 70's. Kendall; Hunt Publishing Company, Dubuque, Iowa, 1971,

Combs, Arthur W. The Professional Education of Teachers: A Perceptual View of Teacher Education.
Boston: Allyn and Bacon, Inc., 1965.

Cruickshank, Donald. Simulation as an Instructional Alternative in Teacher Preparation. Washing-
ton. D.C.: Association of Teacher Educators, 1971.

James, Helen. Attitude and Attitude Change: Its Influence Upon Teaching Behavior." Journal of
Research in Science Teaching, VIII, 1971, 351-5.

Johnson. Jim and Perry, Floyd. Reacings in Student Teaching. Dubuque, Iowa: William Brown Book
Co.. 1969.

Kahn, Paul. -The Student Teacher Also Serves." Peabody Journal of Education (January 1971), 177-9.

Long. Bruce E. -A Guide for the Supervising Teacher," Clearing House, (November 1971), 141-4,
178-82.

Perrodin, Alex F. The Student Teacher's Reader. Chicago. Illinois: Rand McNally and Co., 1966.

Smith. B. Othanel. Teachers for the Real World. Washington, D.C.: The American Association of
Colleges for Teacher Education, 1968,

Smith Brooks, Olsen. Hans. and Johnson. Patrick. Partnership in Teacher Education. Washington.
D.C.: The American Association of Colleges for Teacher Education. 1966.

Stratemeyer. Florence and Lindsey. Margaret. Working with Student Teachers. New York: Bureau
et P,...t)ications. Teachers College, Columbia University. 1958.

T r E !gar. M. Clinical Experiences in Teaching for the Student Teacher or Intern York:
M.2ad and Co . 1968.

:.- H -Authorit.in,inism in Elementary Student Teachers and Their Supervising
jCirT7.1.1 of Teacher Education. (Spring 19711. 70-71.


